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"History Mystery" format

Teacher Lesson Plan
Overview

The "History Mystery" approach helps students to formulate questions, work with primary sources, develop essay skills, and improve groupwork abilities.

The timings below should only be used as broad guidelines; sometimes the stages of the investigation take considerably longer than what is suggested here. The key thing is to let the class conduct the investigation at the right pace for them!
Lesson 1

• Arrange the classroom tables for group work (5 people or so to each table).

• Set up a record grid in a Word document to note down the questions/answers that students come up with, which might look something like this:

	
	Question
	Possible Answers (tip: explain these with evidence whenever possible).

	Who?
	
	

	1
	
	

	2
	
	

	Where?
	
	

	1
	
	

	2
	
	

	When?
	
	

	1
	
	

	2
	
	

	Why?
	
	

	1
	
	

	2
	
	

	What?
	
	

	1
	
	

	2
	
	


1. Lesson Starter: Roleplay [5 minutes]
• At the start of the lesson, present one student with the "role card" (if one exists for the particular mystery) as the class comes in.

• Carry out the role play and start discussing answers to the questions relating to it. Use these to start filling in the question grid (above).
2. Starter Picture: Forming the questions for the investigation [10 minutes]

• Show the class the "starter picture".

• Teacher then asks students "What questions are immediately raised by this picture [and the role play you've just witnessed]?"

• Aim for at least one who / what / when / where / why. Record these in the grid (note: it’s a good idea to have the picture in one window, and the grid in a separate one, displayed side by side).

• Then go through the other pictures. For each, 

(a) Start by asking:

· What does it tell us? 

· What can we infer from this source?

· What other questions are raised by this source?

(b) Proceed  to add these fresh questions to the list and / or record possible answers to some of the existing questions as the evidence dictates.

Lesson 2
1. Our theories so far: Fact, Opinion, Speculation [10 minutes]
Discuss how we should complete the following sentences. Students take notes in their sheets after a brief classroom discussion each time.
We are certain that...because…
(in other words, what do we KNOW so far? – this question is relatively straightforward).

Next, ask students what we might be able to deduce. Students should make an assertion, then explain how they came to reach it. The class then decides under which of the following two categories it should be placed:
It is likely that...because…
It is possible that...

In this way, students build up ideas which are facts, deductions and speculations.

2. Deciding upon the 5 key questions

• Display again the list of questions from the teacher grid.

• On scrap paper, students work individually to identify what they think are the five “Big Questions” that require further investigation. NOTE: some of these questions may be taken directly from the list; it is more likely though that students will form broader questions which aim to encompass several “mini-questions” from the list.
· The teacher then leads a classroom discussion to gather a list of ‘big questions’ and to narrow these down to what we consider to be the most popular five questions overall.
• The students then write these five questions down in their sheets. They should also write a provisional answer against each one to reflect what they think is currently the most likely answer.

• During this times the teacher can be cutting up the evidence slips ready for the next part of the investigation.
3. Analysing the Written Sources [15 minutes]
Individual Work

▪ Each student is presented with a slip of information.

▪ They read the slip and copy the information down into their record sheet.

▪ They then decide which (if any) of the "5 Key Questions" it helps to answer, and make appropriate notes underneath that question to answer it.

▪ When students have finished copying the information from their slip, they bring it back to the teacher and exchange it for a new one. This process should continue until all students have at least the information from one slip recorded (or until the lesson is over).

Lesson 3
1. Exchange of findings

Paired / Group Work

▪ Sitting in groups of four, with one person nominated as “chair”, students go through each question one at a time. For each, the “chair” should ask whether anyone in the group has any fresh information that they think helps to answer the question. Throughout this process they should all be continually adding points in answer to the key questions. 

“Jigsaw Group” Phase

▪ Finally, the teacher should number each table. A “delegation” of 2-3 students on each table should move to the “next” table along to exchange ideas and information. Repeat this process until the “delegation” is back where it started. In this way, all the slips of information are filtered through to each student.

▪ If there is sufficient time, go through the answers together as a class. Flag up any questions which have only been partially answered.

2. Group / Individual Work [10 minutes]
▪ Divide the class into several groups of 5 students.

▪ Each member of each group will be responsible for one of the "5 Key Questions". If a group has less than 5 members, some of them will have to volunteer to cover more than one question.

3. Individual Work using notes / the internet [10 minutes]
▪ Each group member then has to start producing a single PowerPoint slide consisting of their question, and the answer – in something approximating to this format (younger year groups may simply focus on the first sentence in this list):

· I believe that the answer to this question is that…

· This is clear from the following evidence…

· From this evidence I deduced that…

• Students can then use their notes, then the internet, to develop a detailed answer to their question. Encourage students to include images as far as possible.

• At this point in the process, the teacher should provide the students with a complete sheet of the evidence slips and the pictures that were used in the first part of the investigation. These can be used as raw material for constructing an answer.

4. Group Discussion [10 minutes]
▪ After a period of individual work, encourage all the people answering the same key question to get together and chat among themselves to exchange ideas, then to return to their groups and develop their slide with any fresh information they have gathered.

▪ They should also include one of the picture sources if this is relevant to their question, and make sure they explain what they deduced from it.

5. Sharing the findings with the group [10 minutes]
• Each group should now create a folder, and save the 5 PowerPoints within it.

• Each group member should copy ALL the group folders as the raw material for their essay.

6. Going through the Markscheme and starting work on the essay [15 minutes]
• Present the students with the markscheme for the project and talk through it.

• Any remaining time should be used to make progress on the essay, which is completed for a homework task.

